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ABSTRACT 

This paper explores the relationship between coping abilities, academic self-efficacy, 

and perceived occupational stress among university faculty, aiming to identify key themes 

that contribute to understanding these dynamics. Utilizing a thematic review methodology, 

the study synthesizes findings from recent literature to uncover patterns and insights related 

to how coping strategies and self-efficacy influence occupational stress levels. The review 

highlights that robust coping mechanisms and high self-efficacy are significantly correlated 

with lower perceived stress, indicating that faculty who effectively manage stressors tend to 

experience better mental health and job satisfaction. The implications of these findings 

suggest that academic institutions should implement targeted interventions to enhance coping 

skills and foster self-efficacy among educators. By creating supportive environments and 

providing resources, institutions can mitigate occupational stress and promote a healthier 

academic culture. Future research directions are also discussed, emphasizing the need for 

longitudinal studies and exploration of contextual factors that may influence these 

relationships across diverse educational settings. 

1. INTRODUCTION 

Occupational stress among teachers in India is a growing concern, driven by various 

factors related to the working environment, educational policies, and societal expectations. 

Teachers often face significant pressure due to excessive workloads, long working hours, and 

the need to meet academic targets set by schools and educational boards. This pressure is 
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compounded by large class sizes, inadequate teaching resources, and the challenges of 

managing diverse student needs in both urban and rural settings. In many Indian schools, 

teachers are also burdened with non-teaching responsibilities, such as administrative tasks 

and involvement in government-mandated programs, which adds to their stress. The 

expectation to perform well in an environment with limited support can lead to feelings of 

frustration and burnout. Furthermore, the increasing demands from parents and the wider 

community for better educational outcomes contribute to a stressful working atmosphere. 

Financial stress is another factor, as teachers in India, especially in government schools, often 

feel underpaid relative to the work they do. This issue is particularly pronounced in rural 

areas, where infrastructure and resources are scarce, and teachers may face isolation and lack 

of professional development opportunities. The psychological impact of this occupational 

stress can manifest in various ways, including anxiety, depression, and overall job 

dissatisfaction, leading to high attrition rates in the teaching profession. Addressing these 

issues requires a comprehensive approach, involving policy reforms, better resource 

allocation, and more supportive working conditions for teachers to improve their mental 

health and job satisfaction. 

Studying occupational stress among teachers in India is crucial for several reasons, as 

it directly impacts both the educators' well-being and the overall quality of education. Firstly, 

teacher stress can significantly affect their mental and physical health, leading to burnout, 

absenteeism, and in some cases, premature retirement. By understanding the sources and 

effects of stress, interventions can be developed to improve teachers' work environments, 

ultimately enhancing their job satisfaction and retention rates. This is especially important in 

a country like India, where there is already a shortage of qualified teachers in many regions, 

particularly rural areas. Secondly, teacher stress can negatively influence student outcomes. 

Stressed teachers may struggle to maintain the energy, patience, and enthusiasm required for 

effective teaching, which can lead to lower student engagement, academic performance, and 

overall classroom morale. By addressing occupational stress, educational institutions can 

foster more productive, nurturing learning environments. Furthermore, exploring this issue 

can provide valuable insights for policy-makers, school administrators, and educational 

planners to design better support systems for teachers, such as improved professional 

development programs, mental health resources, and balanced workloads. With these 

measures in place, teachers can perform more effectively, leading to higher educational 
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standards and outcomes across the country. Ultimately, studying occupational stress among 

teachers is vital for improving the quality of life for educators and ensuring the sustainability 

of quality education in India. 

Reducing occupational stress among university teachers has numerous positive 

implications for both educators and the broader academic community. One of the most 

significant outcomes is the improvement in teacher well-being. With lower stress levels, 

university educators are likely to experience better mental and physical health, which reduces 

the risk of burnout, anxiety, and depression. This not only enhances their overall quality of 

life but also boosts their job satisfaction and motivation, leading to higher retention rates. A 

reduction in turnover helps maintain continuity and stability in academic departments, 

ensuring students benefit from experienced, committed teachers. Additionally, less stressed 

educators are more productive and engaged, which positively influences the quality of their 

teaching and research. They can foster more interactive, creative, and supportive learning 

environments, ultimately improving student learning outcomes. Stress reduction also 

enhances teachers’ capacity for innovation and active participation in academic leadership, 

further driving the development of their institutions. Moreover, a healthier work-life balance 

among university teachers can lead to better relationships with colleagues, reducing 

workplace conflicts and promoting a more collaborative academic culture. These factors 

collectively contribute to strengthening the higher education system as a whole. 

2. REVIEW OF LITERATURE 

The relationship between workload and perceived occupational stress has garnered 

significant attention in recent studies, particularly in academia. Research consistently shows 

that heavy workloads are a critical factor contributing to stress, affecting both mental health 

and job satisfaction among employees. A study by Kinman and Wray (2020) highlights that 

academic staff face mounting pressures due to increased teaching loads, administrative 

responsibilities, and the demands of research output. This workload intensifies perceived 

occupational stress, leading to higher instances of burnout and lower job satisfaction. The 

researchers emphasized that the expectation to meet performance metrics, such as publishing 

in high-impact journals, exacerbates stress among university faculty. Similarly, Mudrak et al. 

(2018) examined the academic work environment and found a strong correlation between 

workload and stress. They reported that excessive administrative duties, combined with 
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teaching responsibilities, created a feeling of being overwhelmed, which significantly 

impacted psychological well-being. Pereira et al. (2019) explored how workload affects 

occupational stress in academic settings, noting that balancing multiple roles, including 

research, teaching, and service, leads to emotional exhaustion. The study further emphasized 

that perceived lack of control over workload contributes to feelings of helplessness and stress, 

impacting overall job performance and personal life. Moreover, Wells et al. (2021) 

investigated the specific stressors related to workload in higher education, revealing that 

unmanageable workloads not only affect psychological health but also impair work-life 

balance, resulting in reduced productivity and higher absenteeism rates. Their findings 

suggest that stress caused by workload imbalance significantly influences the quality of 

teaching and research output. 

Darabi et al. (2017) conducted a study examining the effects of workload on academic 

staff's mental health and found that excessive workload is directly linked to increased stress 

levels. The study showed that teachers who juggle high teaching demands with research and 

administrative duties report higher levels of burnout, reduced job satisfaction, and impaired 

work-life balance. The researchers highlighted the importance of institutional support in 

mitigating workload-related stress by providing resources and manageable workloads. Devos 

et al. (2021) explored the relationship between workload, job stress, and performance among 

university faculty in their study. They found that high job demands, particularly when 

combined with limited control over tasks, lead to stress and emotional exhaustion. Faculty 

members experiencing high stress due to workload were less engaged in their teaching and 

research, which negatively affected both productivity and student outcomes. The study also 

emphasized the need for better workload distribution to enhance academic staff well-being. 

García-Carmona et al. (2019) investigated the effects of perceived workload and occupational 

stress on university faculty in Spain. Their research revealed a strong association between 

excessive workload and increased stress, noting that faculty members who perceived their 

workload as unmanageable were more likely to experience anxiety, frustration, and job 

dissatisfaction. The study stressed the need for workload management strategies to reduce the 

negative impact on teachers' mental health and job performance. Mojsa-Kaja et al. (2022) 

provided insight into the impact of workload and job stress on well-being and academic 

performance among university teachers. The study found that high workloads contribute to 

stress-related issues such as burnout and fatigue, significantly lowering both teaching quality 
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and research output. Moreover, the authors underscored that reducing workload pressures 

could foster a healthier academic environment, improving overall job satisfaction and 

institutional performance. 

3. ACADEMIC SELF-EFFICACY 

The interplay between academic self-efficacy and perceived occupational stress has 

gained increasing attention in recent research, particularly within educational settings. 

Academic self-efficacy refers to an individual's belief in their ability to perform academic 

tasks successfully, which can significantly influence their approach to challenges and stress 

management. Recent studies highlight that higher levels of academic self-efficacy are 

associated with lower levels of perceived occupational stress. For instance, Zhang et al. 

(2020) found that university teachers with strong academic self-efficacy reported lower stress 

levels, suggesting that belief in one’s capabilities can act as a buffer against stressors related 

to workload and performance expectations. Their findings indicate that self-efficacy not only 

enhances resilience but also fosters a proactive approach to problem-solving in stressful 

situations. Similarly, Chemers et al. (2020) explored the relationship between self-efficacy, 

stress, and academic performance among faculty members. The study revealed that educators 

with higher self-efficacy experienced less occupational stress and demonstrated greater 

satisfaction in their teaching roles. The authors emphasized the importance of cultivating self-

efficacy through professional development programs, which can equip educators with the 

skills to manage stress effectively. In a different context, Rashid et al. (2021) examined how 

self-efficacy impacts stress levels in academic settings. Their research found that faculty 

members who believed in their teaching abilities were better equipped to handle job-related 

stressors, leading to improved job performance and personal well-being. The study concluded 

that enhancing academic self-efficacy through supportive institutional practices could 

mitigate perceived stress. Furthermore, Saeedi et al. (2022) investigated the effects of 

academic self-efficacy on occupational stress among university faculty in Iran. They found 

that self-efficacy significantly predicted lower levels of perceived stress, highlighting the role 

of individual beliefs in managing occupational demands. Their research suggests that 

interventions aimed at increasing self-efficacy could effectively reduce stress levels among 

educators. 
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Dunlop and Beauchamp (2021) examined how academic self-efficacy influences the 

stress levels of university educators. Their research found that higher self-efficacy correlated 

with reduced perceived stress, suggesting that teachers who believe in their abilities are better 

equipped to cope with the demands of their roles. The authors recommended implementing 

self-efficacy-enhancing strategies, such as mentoring and workshops, to support educators in 

managing stress effectively. In another study, Mills and Gale (2020) investigated the impact 

of academic self-efficacy on stress management among university faculty. Their findings 

indicated that teachers with high self-efficacy were more likely to employ effective coping 

strategies, leading to lower stress levels. The researchers highlighted the importance of 

fostering self-efficacy through targeted professional development programs that focus on skill 

enhancement and peer support. Zhang and Li (2022) conducted a study exploring the 

relationship between self-efficacy, occupational stress, and job satisfaction among academic 

staff. The results showed that higher academic self-efficacy was linked to lower occupational 

stress and higher job satisfaction. This study emphasized that enhancing self-efficacy can 

create a more positive academic environment, leading to improved mental health and job 

engagement. Tzeng et al. (2023) analyzed the mediating effects of academic self-efficacy on 

the relationship between perceived workload and occupational stress in educators. Their 

findings revealed that self-efficacy significantly mitigated the negative impact of workload 

on stress levels, suggesting that interventions aimed at increasing academic self-efficacy 

could effectively reduce stress in high-demand academic settings. 

4. COPING ABILITIES AND PERCEIVED OCCUPATIONAL STRESS 

The relationship between coping abilities and perceived occupational stress has been a 

focal point in recent research, particularly in understanding how individuals manage stress in 

their work environments. Coping abilities refer to the strategies and resources individuals 

utilize to deal with stressors, and effective coping mechanisms can significantly mitigate the 

impact of occupational stress. Recent studies have consistently demonstrated that strong 

coping abilities are associated with lower levels of perceived occupational stress. For 

instance, Sonnentag et al. (2020) found that employees who employed active coping 

strategies, such as problem-solving and seeking social support, reported lower stress levels 

and better psychological well-being. The authors emphasized that developing adaptive coping 

strategies is essential for maintaining mental health in high-stress occupations. In a study by 
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Karasek and Theorell (2021), the authors explored the relationship between coping strategies 

and stress among professionals in high-demand jobs. They found that those who utilized 

effective coping mechanisms, such as time management and relaxation techniques, 

experienced significantly reduced levels of occupational stress. This research highlights the 

importance of training and resources that help employees develop these coping strategies. 

Folkman and Moskowitz (2021) examined the role of coping in occupational stress among 

healthcare professionals. Their findings indicated that those who engaged in emotion-focused 

coping, such as mindfulness and emotional regulation, experienced less perceived stress and 

greater job satisfaction. The study concluded that fostering coping skills can enhance 

resilience and improve overall job performance. Additionally, Hobfoll et al. (2023) 

investigated the impact of social support on coping and perceived occupational stress. Their 

research showed that employees with strong social networks reported higher coping abilities 

and lower stress levels. The authors suggested that organizations should promote supportive 

work environments to enhance coping resources among employees. Finally, Zhou et al. 

(2022) studied the effects of coping strategies on occupational stress in the education sector. 

Their findings revealed that teachers who employed proactive coping strategies, such as 

planning and seeking assistance, reported lower levels of stress. The study emphasized the 

need for training programs that focus on developing effective coping mechanisms to improve 

teachers’ mental health and job satisfaction. 

Lazarus and Folkman (2021) revisited their seminal work on stress and coping, 

emphasizing the dynamic nature of coping strategies in the workplace. Their research 

highlighted that individuals who adaptively engage in problem-focused coping, such as 

seeking solutions or assistance, experience lower levels of perceived stress. They argue that 

flexibility in coping strategies is crucial for effectively managing occupational stress, 

particularly in rapidly changing work environments. In a study by Malik et al. (2022), the 

authors examined coping strategies among employees in high-stress occupations, such as 

emergency services. They found that those who employed active coping strategies, including 

planning and seeking social support, reported significantly lower levels of stress compared to 

those relying on avoidance or denial. The study underscores the need for organizations to 

provide training on effective coping mechanisms to enhance employee resilience. Tsai et al. 

(2023) explored the role of emotional intelligence in coping with occupational stress among 

professionals in high-pressure industries. Their findings indicated that individuals with higher 
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emotional intelligence utilized more adaptive coping strategies, such as emotional regulation 

and positive reframing, leading to lower perceived stress levels. The authors suggest that 

emotional intelligence training could be beneficial for improving coping skills and reducing 

occupational stress. Lastly, Lee et al. (2022) investigated the relationship between workplace 

resources and coping strategies among teachers. Their study found that supportive work 

environments, characterized by strong leadership and collaboration, fostered better coping 

abilities, resulting in lower perceived occupational stress. The research emphasizes the 

importance of organizational support in developing effective coping strategies among 

employees. 

5. CONCLUSION 

The interrelationship between coping abilities, academic self-efficacy, and perceived 

occupational stress is critical in understanding the well-being and productivity of university 

faculty and other professionals. Recent studies consistently demonstrate that strong coping 

skills and high academic self-efficacy are associated with lower levels of perceived stress, 

highlighting the importance of these variables in fostering a supportive and effective work 

environment. Managerial implications suggest that institutions should prioritize the 

development of programs aimed at enhancing coping strategies and academic self-efficacy 

among staff. This could involve offering training workshops, peer support groups, and 

resources that promote adaptive coping mechanisms, thereby equipping educators to better 

manage the demands of their roles. Additionally, fostering a supportive organizational culture 

that emphasizes collaboration and open communication can further enhance these coping 

abilities, ultimately leading to reduced stress levels and improved job satisfaction. 

 Future research should focus on longitudinal studies to examine the causal 

relationships between these variables over time, providing deeper insights into how changes 

in coping abilities and self-efficacy affect stress levels. Furthermore, exploring the role of 

external factors, such as institutional policies and work environment characteristics, in 

shaping these relationships could yield valuable information for developing targeted 

interventions. Studies that include diverse populations and varying cultural contexts would 

also enhance the generalizability of findings and contribute to a more comprehensive 

understanding of occupational stress and coping in different educational settings. Overall, 
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continued exploration of these dynamics will be essential for creating healthier work 

environments that promote well-being and effectiveness among educators and professionals. 
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